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SDSU Land Acknowledgement
For millennia, the Kumeyaay people have been a part of this land.
This land has nourished, healed, protected and embraced them for
many generations in a relationship of balance and harmony. As
members of the San Diego State community we acknowledge this
legacy. We promote this balance and harmony. We find inspiration
from this land; the land of the Kumeyaay.
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Harper College Land Acknowledgement
Harper College is on the traditional and continuing homelands of the Council of
the Three Fires: Ojibwe, Odawa, and Potawatomi; Peoria; Sioux; Kickapoo;
Miami; and other peoples. The Chicago metropolitan area was the site of the
1833 Treaty of Chicago, which forced Native people westward. . . . Today, the
Chicago area is home to tens of thousands of Native people across many
cultures, and who are among our colleagues, students, and community here at
Harper. I offer this land acknowledgement in the spirit of reconciliation and to
remind us as educators of our roles to serve all of our students, respect and
engage with the knowledges and cultures that past educators sought to destroy,
and seek to better understand how our history has shaped where we are today.
Rob Hill, Inclusive Instructional Design Specialist, Harper College
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Welcome

Dr. Frank Harris III
Professor of Postsecondary Education
Senior Strategist, Student Affairs and Campus Diversity
Co-Director, Community College Equity Assessment Lab
San Diego State University
Twitter: @fharris3
IG: @drfharris3
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Objectives
•Discuss the ways in which culturally-diverse learners are
disproportionately impacted during the “chaos” of hard times.
•Propose strategies to engage and motivate students to reduce
equity gaps despite some of the most challenging circumstances.

7

Amid the “Chaos”
• Global pandemic that has killed more than 500K in the U.S.
• Racial reckoning and awakening
• Emerging economic recession
• Election of a new presidential administration
• Insurrection at the Capitol
• Hate crimes targeting the AAPIDA community
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JOURNAL PROMPT 1: How much responsibility
is mine for engaging and motivating students?
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Toward an Understanding of Equity
Equity refers to a
heightened focus on
groups experiencing
disproportionate
impact in order to
remediate disparities
in their experiences
and outcomes.
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Toward an Understanding of Equity
Equity refers to a
heightened focus on
groups experiencing
disproportionate
impact in order to
remediate disparities
in their experiences
and outcomes.

•

Racially Minoritized
Students

•

Former Foster Youth

•

Students with Basic Needs
Insecurities

•

Students with Disabilities

•

Justice-Impacted Students
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Equity-Mindedness
•Being systemically aware
•Being racially conscious and affirming
•Demanding institutional responsibility and accountability
• Assuming personal responsibility and accountability
•Caring deeply about students, their lived experiences and their success
E. M. Bensimon
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“Why Should I Care About Equity?”
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Why Should I Care About Equity?
You should care about equity because . . . .
•CCs are the primary pathway to postsecondary education for the overwhelming majority
of students who are historically underrepresented and underserved in education.
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Why Should I Care About Equity?
You should care about equity because . . . .
•CCs are the primary pathway to postsecondary education for the overwhelming majority
of students who are historically underrepresented and underserved in education.
• The “traditional paradigm” of student success is no longer effective in meeting the
needs of today’s student population.
• We cannot meet the country’s social and economic needs without having a more
college-educated population
• 60% of 25-34 year olds with degrees or certificates by 2020 (AGI)
• 60% of all working-age Americans by 2025 (Lumina)
• Fewer college-educated workers = lower tax revenue, increased poverty, lower annual
household incomes for ALL Americans (Marcus, 2019)
• No “throw-away” groups!
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Why Should I Care About Equity?
You should care about equity because . . . .
•CCs are the primary pathway to postsecondary education for the overwhelming majority
of students who are historically underrepresented and underserved in education.
• The “traditional paradigm” of student success is no longer effective in meeting the
needs of today’s student population.
• We cannot meet the country’s social and economic needs without having a more
college-educated population
• 60% of 25-34 year olds with degrees or certificates by 2020 (AGI)
• 60% of all working-age Americans by 2025 (Lumina)
• No “throw-away” groups!

• Inequity is directly related to unhealthy communities, diminished quality of life, strained
social systems, slow/no advancement in knowledge and innovation.
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What are some barriers to achieving equitable
student success outcomes?
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What are Some Barriers to Achieving Equitable
Student Success Outcomes?
•A culture of compliance

• Marginalization

• A culture of complacency

• Siloing

•Deficit perspectives

• A lack of institutional buy-in

• A lack of data transparency

• Exceptionalism

• Instability

• Toxic Resistance

• Misappropriation and a lack of
intentionality

•Toxic Support

•Poor conceptualization of equity
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What are Some Barriers to Achieving Equitable
Student Success Outcomes?
COMPLIANCE: “Listen. Let’s just do what we have to do to secure our funding and get the state/district
of our a***s.”
COMPLACENCY: “Why do we have to do this? Nothing ’s going to change. The problem is so much bigger
than me/us.”
DEFICIT PERSPECTIVES: “Now they want everyone to go right into college level math/English. That’s
crazy. Some of these students have no chance of succeeding.”
DATA TRANSPARENCY: “We have all this data, but what does it mean? What should I make of it?”
INSTABILITY: “We had an amazing VPI who was an equity champion, but she left to be president at
another college.”
MISAPPROPRIATION AND INTENTIONALITY: “Can we use equity monies to buy this copier? It’s not
exactly aligned with equity, but everyone will eventually benefit from it.”
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What are Some Barriers to Achieving Equitable
Student Success Outcomes?
POOR CONCEPTUALIZATION: “Let’s be honest, equity really means lowering standards and rigor.”
MARGINALIZATION: “All of our equity work takes place in EOP/Umoja/Puente.”
SILOING: “Oh no, the equity plan is due soon! Let’s have the dean and [one other person] write it.”
INSTITUTIONAL BUY-IN: ”We have an equity plan, but no one really takes it seriously. We did what we
had to do to get the money.”
EXCEPTIONALISM: “We aren’t like the other colleges in the State. We have the highest transfer rates to
the UC so we don’t need to worry about equity.”
TOXIC RESISTANCE AND SUPPORT . . . . .
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Taxonomy of Educators’ Perspectives
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Taxonomy of Educators’ Perspectives
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Taxonomy of Educators’ Perspectives
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JOURNAL PROMPT 2: Where am I in the
taxonomy of educators’ perspectives?
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Socio-Ecological Outcomes (SEO) Model
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Socio-Ecological Outcomes (SEO) Model
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Socio-Ecological Outcomes (SEO) Model
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Socio-Ecological Outcomes (SEO) Model
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Socio-Ecological Outcomes (SEO) Model
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Distrust
Assumptions of Criminality

The 3-D Effect

Disdain
Pathologizing Culture

Disregard
Ascription of Intelligence
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Socio-Ecological Outcomes (SEO) Model
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Knowles’ Principles of Adult Learning
1. The Need to Know - Adults need to understand why something is important to learn
before undertaking learning.
2. The Learner’s Self Concept - Adults assume responsibility for their own lives and
decisions that affect their lives. Thus, they “resent and resist situations in which others
impose their will upon them” (p. 65).
3. The Role of the Learner’s Experiences - Experience is an adult learner's greatest
learning resources. Therefore, experiential learning techniques (as opposed to
transactional techniques) that enable adult learners to leverage experiences that are
related to the subject matter are better suited.
Knowles, M.S., Holton, I.E.F, & Swanson, R.A. (2005). The Adult Learner: The Definitive Classic in Adult Education and Human Resource Development
(8th ed.). New York: Routledge.
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Knowles’ Principles of Adult Learning
4. Readiness to Learn - Adult learners learn best in “comfortable, flexible,
nonthreatening settings” (p. 61). They are also best positioned to learn when the
learning has immediate relevance to their jobs or personal life.
5. Orientation to Learning - Adults learn more readily when the content of the learning
is presented within a context that enables them to apply it to real-life situations. They
are more motivated to learn when the learning helps them perform real-life tasks and
solve real-life problems.
6. Motivation - Intrinsic motivators (e.g., genuine interest in the content, self esteem,
self satisfaction) are more effective than external motivators (e.g., grades, rewards,
etc.) for engaging adult learners.
Knowles, M.S., Holton, I.E.F, & Swanson, R.A. (2005). The Adult Learner: The Definitive Classic in Adult Education and Human Resource Development
(8th ed.). New York: Routledge.
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Socio-Ecological Outcomes (SEO) Model
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Campus Ethos Domain
“I had some great professors [that have] been motivating, willing to write me
letters, [sharing] the progress [I was] making.”
“I see that our teachers are trying to make it diverse like their slideshows or
their visual aids like that they’re using. They are trying to be a bit more
inclusive.”
“It’s a more refreshing environment because [if] the teachers want to teach
and they’re engaged and they’re happy to be here, and I feel like that alone
is like a big part of [my success].”
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JOURNAL PROMPT 3:
What am I doing to engage and motivate my
most underserved students in the Academic
Domain? In the Campus Domain?
What evidence-based practices could I apply in
my teaching to reduce the equity gaps in
student success outcomes?
56
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About the Practices
• Based on nearly a decade of qualitative and
quantitative research conducted by CCEAL with 100+
institutions across the U.S. and the published
research on student success.
• All practices must be applied from an equityminded institutional responsibility perspective
• Some practices are overlapping; some are more
applicable in a specific context.

• Goals is to obtain an “optimal balance” between
challenge/support while conveying high
expectations and demonstrating authentic care.

Challenge

• Addresses key constructs of the SEO model

High Expectations

Authentic Care

Support
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Be Race-Conscious

58
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Be Race Conscious
• The Context of Teaching and Learning
•

Curricula – BIPOC voices, perspectives, and contributions to academic fields are largely absent; no
connection to the lived experiences of BIPOC people; no positive examples of BIPOC histories.

•

Invisibility and Hyper-surveillance – invisible in curricula, amongst the faculty, and in advanced
coursework

•

Persistent and unchecked racial microaggressions
ascription of intelligence – assigning a degree of intelligence based on race
pathologizing culture – assuming BIPOC students come from families and communities that don’t
value education
assumption of criminality – associating racially minoritized identities with “thugs,” “deviants,” and
“criminals.” Assuming BIPOC students are always looking to cheat or steal.
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Be Intrusive

70
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Be Intrusive
•

Make success in the course transparent.
- Transparently and proactively answer the question: “What will it take to be successful in
this course?”
- What resources (e.g., campus services, websites, study guides, etc.) will best facilitate
my learning?
- How should I . . . . .
- approach the readings (model and/or provide examples)
- begin to study and prepare for exams and quizzes on day 1 of the course
- take and organize notes (model and/or provide examples)
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Be Intrusive
•

Conduct an informal assessment of students’ experiences in online learning.
- Is this your first time taking an online course?
- How are you accessing the course (private computer, public computer, tablet, mobile
phone)?
- What concerns do you have about taking this course?
- How can I best facilitate your learning in this course?
- Any other concerns or information you would like to share?

•

Prepare and email to students a brief orientation video that introduces them to the LMS
and other technology they will need for the course.

•

Provide asynchronous alternatives

•

Record all class sessions (if possible) and make them available to all students

72
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Be Relational
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Be Relational

•

Goal is to demonstrate an “authentic investment” in students’ success—which is one of the
most significant predictor of student persistence (Davidson, 2015)

•

Facilitate engagement on academic AND non-academic matters

•

Validation and positive messaging are critical! Students must hear: “you belong ”, “you can do
the work”, “you can succeed”, “you have the ability”, “you are very intelligent

•

Learn at least one thing about each student that has nothing to do with them being a student.
- name
- hometown
- hobbies and activities
- special talents
- favorite books, movies, music artists

Davidson, C. N. (2015, April 18). Building equity and innovation into a syllabus: Or, we may not be able to change the word but we can change our classrooms. The Futures
Initiative. https://tinyurl.com/yc78txeq
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Be Relational
•

The course syllabus does not just communicate rules and policies, it also provides a transparent indication
of our trust and belief in students’ abilities to be successful (CUE).

•

The language in the syllabus sets the tone for the course and establishes the relationships students will
have with faculty (CUE).
• Rigid and punitive language = “ This professor is unapproachable, doesn’t believe in me, and is not
someone I should look to for support.”
• Caring and compassionate language = “ This professor is invested in my success. This class is going to
be a good learning experience. I really want to work hard to make the most of this opportunity.”
• “I care about you and your success.”
• “I value your presence in the course as everyone has something to contribute.”
• “I expect you to be successful.”
• “We are partners in this learning process.”
• “I invite you to reach out to me for support and look forward to helping you.”

CUE Syllabus Review Tool: http://cue-equitytools.usc.edu/
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Be Culturally Relevant and Affirming
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What Makes a Course Culturally-Affirming?
1. Equity and equity-mindedness is intentionally infused at the very outset of the course and is
reflected in its title, description, learning outcomes, and theoretical perspective.
2. The course foregrounds the identities and lived experiences of students who have been
disproportionately-impacted in education.
3. The course is rooted in an ethos that prioritizes community and collaboration as opposed to
competitiveness.
4. Students and the instructors have opportunities to be both teachers and learners.
5. A range of strategies are used to assess student learning.
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What Makes a Course Culturally-Affirming?
6. A range of pedagogies are used to address a range of learning strengths and styles.
7. Content is contextualized and taught in a way that facilitates problem-solving and real-world
application.
8. Relationship building, intrusivity, validation, humanizing practices, and race consciousness are
embedded in the course.
9. Resources that are critical to success in the course are made available to students at the outset
of the course.
10.Course policies relating to grading, attendance, participation, required texts, and the
submission of assignments do not disadvantage disproportionately-impacted students.
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Be Community Focused
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Be Community Focused
• Sharing Perspectives – “Students can share their stories with other students often creating a
community of scholars and leaders seeking ways to better their communities and lives.”
• Collaborative Learning – Allows students to. . . . .
- build community
- share their personal perspectives
- realize the knowledge they already have
- learn from each other
- identify others who may be experiencing similar learning and life challenges
- assume leadership roles
• Invite ongoing feedback and opportunities for students to share their needs
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Thank You!

Dr. Frank Harris III
Professor of Postsecondary Education
Senior Strategist, Student Affairs and Campus Diversity
Co-Director, Community College Equity Assessment Lab
San Diego State University
@fharris3
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